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ABSTRACT 

Instilling cohesive family-teacher relationships is beneficial for all children, especially 

when it relates to children at the infant and toddler age. When fostering these 

relationships, educators must be mindful on what a family is, what family functions are, 

and what the role of an educator is in relation to family functions at a young age. In 

working with families, it is important to remember that educators are an extension of the 

family’s care team, and while they can make recommendations, decisions are ultimately 

the families in terms of what is best for that child. To instill a relationship in which 

healthy communication happens, an educator must be culturally responsive, respect the 

family dynamic, and educate themselves in areas they may not be familiar with. There are 

many strategies that previous research suggests fosters cohesive co-caring relationships 

between a parent and an educator in infant and toddler-aged children. These include good 

and open communication, discrepancies between challenging and undermining the 

support received and eliminating tension that may be present in conflicts. In this day in 

age, a lot of communication is present digitally.  Educators in the modern world are using 

mostly online or digital ways of communication, such as Zoom calls, phone calls, or 

applications that a center may use. While these are substantial ways of communication, 

we need to ensure that the methods we use are culturally responsive and apply to the 

needs of all the students in the classroom, including those who may not speak English at 

home, do not have technology access, or are working in the hours that educators are 

providing care to the children.
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Introduction 

Within the field of early education, to be a successful early childhood educator, 

there are many qualities one must possess. These attributes consist of patience, kindness, 

flexibility, empathy, and many others. Working hands-on with children is only a fraction 

of what the job responsibilities of being an infant and toddler educator entail. One of the 

aspects of working in early education that one may not consider to working in the field is 

the insistent need to be able to have cohesive relationships with families of the children in 

your classroom. Developing and maintaining in depth relationships with the families is an 

integral aspect of early education, and the extent to which relationships must be fostered 

is an important and often-overlooked aspect of working in early education. 

To work alongside families, you must understand the family, whether that is in 

relation to the dynamics and identities of that family, and what that means in relation to 

your teaching pedagogy. There are certain principles that educators need to be aware of, 

such as cultural responsiveness within your teaching pedagogy, the methodology in how 

you are communicating with families, when this communication is occurring, as well as 

the mental state of both the early childhood educator and family members (Maras, 2018). 

All who are involved in the relationship are looking for the best interest of the given child 

and need to work together effectively. Based on my research, this can be best conducted 

by a co-caring relationship. 

This review will discuss what many educators, including myself, who are working 

in the field of early education believe are the best practices in the modern world in the 

context of working with families. The concept of co-caring relationships is slowly 

becoming more prevalent in the field of early education and educational research. This 
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research heavily discusses the relationships between children infant and toddler aged and 

the relationships they have with others, as well as the relationships fostered between 

educators who are collaborating within the classroom. The definition of co-caring relates 

to “how parents and teachers work together in their caregiving roles to coordinate 

childrearing” (Maras, 2018). The concept of co-caring stems along the ideas of co-

parenting, which relates to working together for the wellbeing of the child. The 

significance of this strong partnership between families and educators directly correlates 

to the quality of care and education, and for supporting young children’s development. 

(Lang, 2014)

As an educator who is providing care to the child, the families desires for their 

child need to be respected. If there are certain aspects of their own schedule that the 

family deems to be best practices for that child, early educators must follow the 

guidelines that are put in place for the child. There are many factors that need to be 

discussed in order for educators to effectively provide co-caring relationships. These 

consist of understanding what a family is, understanding the different ways family’s 

function and the cultural differences present between families as well as the best methods 

to communicate with families. 

What is family? Why is this important to discuss in early education?

A major aspect in creating a positive relationship with a family, is having a clear 

understanding on what a family is and how family may look like for the children in your 

care. In the modern world, there has been progress in relation to what different family 

dynamics are. Not all children have what is seen as the stereotypical family, spearheaded 
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by the heterosexual couple with 2.5 children. There are differences based on how people 

identify themselves and the dynamics of the caretaking team of any given child. The way 

that a family looks in the twenty-first century doesn’t have a clear definition. In building 

co-caring relationships with families, it is important to build an inclusive definition of 

families. If we limit our definition of family, we may exclude some important people who 

are present within the life of any given child and negate their own roles in relation to 

child-rearing responsibilities. Each family dynamic is vastly different from another and 

by creating a broader definition of a family, educators are creating an important platform 

for engagement with families by noting the differences. If families feel seen and 

understood, they will be more apt to be involved in the child's schooling and essentially 

fostering relationships. 

Family is defined by the U.S Census Bureau as “two or more people (one of 

whom is the householder) related by birth, marriage, or adoption residing together” 

(United States Census Bureau, 2021). This definition does not fit the mold to how we are 

discussing family here, because not all families need to be legally linked together, linked 

by blood, or even living within the same home to be considered family. There are many 

characteristics that define a family as a unit. These characteristics are inputs to the family 

system. Turnbull et. al (2015) define a family as “two or more people who regard 

themselves as family and who perform some of the functions that families typically 

preform.”  They consist of but are not limited to the concept of the characteristics of the 

family, characteristics of the individual members, and unique circumstances that the 

family. Each family’s form is different from one another. Form relates to the given 

members of the family and its specific dynamic. This correlates to the number of children 
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present, parents (either step or biological), and other caregivers within the family system. 

Each family has their own set of culture and values that are present within that familial 

unit. Beliefs and customs may be similar based on families who have similar belief 

systems, such as religions or ethnicity based on cultural norms of any given culture, 

language, gender identity, age, and geography but they are not necessarily consistent 

between multiple families within those same identities. Depending on the members of the 

family as a whole and their own identities, it would impact the way the family functions. 

For instance, if one of the adults in the family has a disability, it would impact the family 

unit in this way. (Turnbull et. al, 2015)

Turnbull et. al (2015) also outlines the concept of family functions. These 

functions relate to different domains that a family navigates through together. These 

domains consist of affection, spirituality, economics, daily care, socialization, recreation, 

and education. These domains all have a specific impact to a given family. Affection 

relates to verbal and nonverbal affections, and love. Spirituality relates to the faith or how 

the unit finds meaning in life, and the understanding of the purpose of being here. In a 

family unit, people can have different views in relation to this, but there needs to be some 

sort of understanding of respect for all the different components within a family unit. 

Economics relates to money and how the financial wealth that is contributed within the 

family. Daily care consists of tasks that are needed to sustain life, such as cooking, 

cleaning, healthcare, transportation, and others that contribute to the wellbeing of the 

members of a family. Socialization relates to exterior friendships and engagement outside 

of the family unit. Recreation relates to leisure activities and play that can be a shared or 

individual behavior. And education relates to schooling or general education (Turnbull et. 
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al, 2015). To be culturally responsive, there needs to be an understanding that not all 

families fulfill the functions within the same manor. Some family units have varying 

ways of the way the functions are completed. In some families, different adults within 

that family may cook, clean, or be the primary earner for a family, and these dynamics 

shift between each family and even throughout time within the same family unit. All 

families are not carbon copies of each other. Many fathers do work within the household 

that has been historically done by woman, such as cook and clean and some mothers do 

the work that is traditionally done by males such as being the primary income for the 

family unit. Some families have one parent so there is one caregiver fulfilling all these 

roles within a given family. Some families have a variety of different adults in the 

children’s’ lives, due to divorce or parents being members of the LGBTQ+ community. 

All these different dynamics are prevalent within the family structures of the students you 

teach, and it is important to be mindful of this when discussing family functions, because 

not all families function in the same way; they function in ways that work best for them.

Many scholars have elaborated on this topic and have extrapolated based on what 

a family is. Some scholars in the field define family as “A group of people (two or more) 

who have committed to being a family and work together to perform family functions 

including: making money to pay the bills, grocery shopping and meal prep, caring for 

children and pets, celebrating holidays, and providing emotional support for each 

other."(Schumaker-Murphy, 2017) while this definition is close to the view of family that 

I possess, family encompass the child as well in my opinion due to the fact that as they 

age, they may take some role in fulfilling family functions. Many people consider the 

concept of a family to equate having a child. In the context of what a family is, that is not 
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always the case. If there is a cohesive group of two or more who are aiding in fulfilling 

family functions, there is not necessarily a need to have a child present to make a family.  

For this context based on the research presented, a family consists of two or more people 

who collaborate and fulfill family functions and provide a mutual understanding and 

respect for those who consist within the family. 

By understanding how family functions are caried out within a home, educators 

can gain an understanding of how their own identities and how these identities are similar 

or different to the students within your classroom. As educators, much of what we say 

and do impacts the students in our care. Our habits, norms, and mannerisms may be 

adopted by our students. This rings true more as students age, but infants and toddlers 

also adopt traits from their caregivers, such as repeating sounds and words that are said 

frequently around the classroom. In my experience teaching, I have seen this firsthand 

where toddler aged children repeat words at home that are said in the classroom, such has 

names of classmates, certain objects that are in the classroom, names of teachers, and 

many more. In infant classrooms, older infants can repeat sounds that they hear from 

educators and peers and mimic actions educators do, such as feeding, painting, and 

playing instruments. These skills are important for educators to recognize because you 

are making an impact of the lives of children. This impact that is made is part of what 

makes the relationship between infant and toddlers to their early education teachers 

important. 

One of the responsibilities that early child educators must have is understanding 

the cultures and home lives of the family. This is done through the concept of culturally 

responsive teaching. In being culturally responsive it creates a platform where educators 



7

are “using students’ customs, characteristics, experience, and perspectives as tools for 

better classroom instruction.” (Will & Najarro, 2022). Some of the experiences that a 

child may have at home may differ from your classroom environment. Schedules and 

daily routines within the classroom may be slightly different between the school and 

home environment. When infants and toddlers first start in early education, there is an 

adjustment period where the children themselves need to gain relationships with the 

caregivers and other students in their class. The child’s eating patterns, sleeping patterns, 

and emotional state may be different between the two environments. As an educator, 

being aware of what is done in the home environment that may differ from the school 

environment is important aspect of the child’s transition to schooling. Gaining an 

understanding of this as well can also aid maintaining a positive relationship between the 

families. 

When discussing family functions, the different celebrations, and methods that 

families partake in may differ from family to family. Some early education center and 

schools themselves may mirror some of those home values more closely, such as 

religious-based early education institutions. All families themselves function in a variety 

of different ways, and that means that all caretakers may have different roles and 

responsibilities with the functions of the family. When working with infant and toddler 

aged children, it is important to remember that all children have different schedules and 

develop at their own pace. Some infant aged children will not eat solid food in center but 

will eat them at home. Some infants are on different schedules, and no schedule or 

“wrong” or “bad” in any given way. Some families prefer to have their child on an eat, 

play sleep schedule. Other families are not as particular with the scheduling and feeding 
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of the child and allow the early childhood educators to determine when certain feeding 

times and sleep times to occur. As infants age, they are geared to follow a more “toddler” 

schedule so they can follow the structure of the classroom, but the foods they eat, the toys 

they are familiar with, and the child’s interactions are all important things for toddler 

teachers to be mindful of in relation to how individual families’ function.  The 

circumstances differ from child to child, and the reasoning for these differences can be 

due to the family and what the family feels are best practices for that child given their 

own culture, being, and way of life. 

In the context of early education, it is important for educators to be aware of the 

evolution of the family dynamic. Families need to feel seen and heard by their educators 

as well as know that their children will be safe within the confines of the early childhood 

educational facility. Children who would be enrolled in infant and toddler aged programs 

do not communicate verbally. Developmentally, they are just grasping at an 

understanding of the world we live in and need to have a place to safely explore the 

world they will be growing up into. 

In relation to the family functions previously noted, early educators have a major 

role in fulfilling these functions. While taking care of a three-month old infant, they 

barely have individual independence and heavily rely on their caretaker, whether that is a 

family member or an early educator. As the child ages, they develop certain skill sets that 

foster a sense of independence. All infant and toddler aged children need assistance from 

the adults in their lives to be able to navigate the world around them. The younger the 

child correlates to having less independence, which would create a direct causation to 

their inability to fulfill some of these functions for themselves. As a child ages and 
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reaches elementary school, they can fulfill more of the functions themselves. Based on 

the cultures of the individual families, the family functions that are carried out will vary, 

and this is something that educators need to be mindful of when aiding families in 

carrying out the family functions for their child. Some children in your care may have 

certain dietary restrictions because of a cultural or religious practices, so if an educator is 

feeding them snacks provided by the school, they need to make sure they fit those dietary 

restrictions as well. There are many ways that the functions within a familial unit are 

individual to each child and noting them is important in the care that early educators 

provide to that given child. 

How to foster co-caring relationships with families as an educator?

Research discusses how co-caring relationships function and operate in early 

education. To understand the differences between the families withing a classroom, there 

needs to be an understanding how the impacts of co-caring relationships and the 

responsibilities from both parties. Articles such as Lang et. al, (2018), study the concept 

of co-caring relationships and their impacts in early education. In this given work, it 

discusses how parent teacher relationships have been discussed previously researched 

upon by parents’ teacher questionnaires. The research conducted by Lang et. al, (2018) 

has a different approach and studies family and teacher relationships of children ages 6-

36 months. The relationships that were studies were mother and teacher dyads. The 

research of this study proved that the hypothesis of finding a measure to assess the 

quality of these co-caring relationships. (Lang et. al, 2018). To obtain a positive co-caring 

relationship between parents and caregivers of infant and toddler aged children, there are 
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many factors that come into play. These factors consist of but are not limited to effective, 

clear communication between the caregiver and parent, discrepancies between 

challenging and undermining the support received and eliminating tension that may be 

present in conflicts.  (Lang et. al, 2018). These factors are relevant in fostering 

communication. Families themselves may have different values than how educators and 

school institutions may be running their early education programs. Parents in the modern 

world choose early education institutions that mirror their own values. Each individual 

teacher has their own values as well, and they should work at early learning institutions 

whose teaching philosophy closely mirrors their personal philosophy. By doing this, it 

would eliminate many of the contributing factors that have been discussed in research. 

There are other adults in the child’s life, such as fathers that are present and 

researchers such as Schumaker-Murphy, (2021), and Pleck (2007) discusses the 

significance of father involvement respectively. In bringing up this point, all family 

members who can benefit the child, should be included in all ways and methods 

necessary. Pleck (2007) discusses that father involvement is beneficial to the long-lasting 

outcomes of the given child. All the members of an internal family unit need to be in 

communication and on the same page with how they are taking care of the child and the 

developmental milestones of the given child. If co-parenting between the two primary 

caregivers of the child isn’t cohesive, the inclusion of any teachers to this dynamic could 

potentially lead to poor co-caring relationships and ultimately lead to unsecure 

attachment styles in the infant and toddler. 

Primary caretakers of infant and toddlers as well as early childhood educators 

have certain responsibilities in fostering this relationship. Families have certain 
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responsibilities in relation to providing care to their children, and to have early educators 

assist in providing this type of care, they need to effectively communicate to their child's 

teachers the needs of the children. This is especially important when working with infant 

aged children. Infants follow individual schedules, and the families are responsible for 

these schedules. Early educators also have a responsibility to communicate with parents 

about their child's day. This is done in the center by using daily care sheets, which 

outlines what specific care was provided to the child in each day. Educators who work 

together have an added responsibility to communicate with each other to provide 

adequate care to the child. 

Many major organizations within the confounds of early education are present in 

the conversation of early education. The National Association for the Education of 

Young Children and Zero to three. The National Association for the Education of Young 

Children (NAEYC) is a professional membership organization that works to promote 

high-quality early learning for all young children, birth through age 8, by connecting 

early childhood practice, policy, and research. We advance a diverse, dynamic early 

childhood profession and support all who care for, educate, and work on behalf of young 

children.” (NAEYC, 2022). Zero to Three focuses on the development and wellbeing of 

children from birth to three years of age. They strive to provide resources to allow all 

young children thrive within their first few years of age. Zero to three ensures that all 

babies and toddlers have a strong start in life and envisions a society that has the 

knowledge to provide adequate support to all infants and toddlers, ultimately allowing 

them to reach their full potential (Zero to Three, 2022)
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NAEYC also discusses the concept of family engagement within the confounds of 

early education. They outline six principles that are beneficial to the child's learning and 

well-being. Early education programs should encourage and facilitate family participation 

in relation to decision making regarding the child's education. Consistent two-way 

communication that is facilitated through multiple channels that respond to the linguistic 

preferences of the family, meaning that the communication should both be initiated by 

the school and family, creating an environment where conversations related to the child's 

development and the school should be involved. Families and educators should 

collaborate and exchange knowledge. This should be done by parents' involvement in the 

school as well as educators asking about certain dynamics of the child's home culture and 

integrate this into the curriculum for the child. Early educational institutions should 

create activities that can be integrated within the home environment as well as their 

community to enhance the early learning of the child. Families and educators are 

responsible for establishing goals for the child. Lastly, educators should be dedicated in 

family engagement and program leadership should provide support to engage these 

families. (Halgunseth, Peterson, Stark,2009)

Zero to Three also has made statements in relation to the concept of family 

engagement. They discuss some benefits as well as sone barriers in relation to daily 

engagement within the field of early education. The discuss the foundation of 

communication within the field of early education being empathy and respect, which 

means validating the challenges families face in relation to raising their child, not 

blaming which would alienate families. Communication needs to respect home values. 

Families want to be seen as equals, not inferior in relation to raising their child. Early 
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educators need to be aware that family engagement is not an additional aspect, but an 

integral aspect of any program serving children. This is often the case in many early 

education programs. Engaging with the families becomes secondary. Early educators 

need to be mindful in the ways they speak with families to not sound as if they are 

blaming or criticizing parents, but rather attempting to aid and assist them in times of 

hardship. Educators need to keep in mind certain risk factors that could be attributed to a 

family and keep these things in mind when engaging with families. These things consist 

of but are not limited to living in poverty, parental mental health issues, substance abuse, 

or domestic violence. Staff should also be given adequate resources to engage with 

families, so it is not seen as a burden to their jobs as early educators, but rather a main 

focal point in relation to their jobs. (ZERO TO THREE, 2016)

These two organizations make clear points in relation to what family engagement 

should look like in center. They both make points regarding communication as well as 

being culturally responsive. These two concepts are key to have a cohesive co-caring 

relationship. Educators need to be mindful of the lives of the students that are in their 

care, and that there will be differences between the educators own personal beliefs and 

the beliefs of the family. Differences, although may be difficult to navigate through, are 

bound to happen. Not everyone in the world operates and thinks the same way. Within 

engaging with families, one must be mindful of their words and actions to not create any 

conflicts between the families. Early educators should follow best practices about caring 

for infant-toddler aged children. 
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The Significance of Being Culturally Inclusive. 

Part of the educators’ pedagogical methods that would aid in the factors that 

benefit in early education would consist of the educator being culturally responsive. We 

have discussed the importance of understanding cultural responsiveness regarding family 

functions. There is a direct correlation between how educators view and discuss families 

and how the families themselves feel within the environment. In being Culturally 

inclusive, educators are inviting the cultural norms that are present in the home to also be 

present in the classroom, which is critical for the development of the child.

There are many tips that are present in order be culturally responsive in your 

interactions with children. In the context of education, “most educators and service 

providers do not reflect [students] demographics nor have they had the cultural 

experiences that offer them a perspective different from their own.” (DeFur, 2012). This 

is important to be mindful with when working with students. You do not understand what 

it is like to be someone else and live the lives based on the demographics that others may 

have. As educators, we are the adults in the situation, but we may not know all the things 

that the students in our care do when they are not present in a classroom. Children and 

families offer their own viewpoints to educators on things based on the cultures and 

identities that they share. For an example, there are different aspects of the culture that 

may be present in the United States that may be seen as disrespectful in some cultures. 

An example of this as a while would be providing eye contact when speaking. This is a 

cultural norm in the United States that in some cultures may be a sign of disrespect 

(DeFur, 2012). If an educator is not aware of this, they may feel disrespected by someone 

who is trying to be respectful to them based on their own cultural customs. There are also 
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differences between identities that are present. I, as a white woman would not understand 

what the cultural aspect of being a black man and the different life experiences that 

would be present. I would not understand what it would be like to be in a home of 

divorce, because that is not an experience that I have had. There can be a level of 

empathy that is present within these situations, but I do not have the firsthand experience 

of what to would be like to live as someone other than myself. Noticing these differences 

that are present between your own demographics and your students is an important and 

critical start to culturally responsiveness within teaching. 

Many of the articles, Turnbull et. al (2015), and DeFur (2012), describe the 

context of being respectful to the cultures in which the different families come from. This 

concept is something that holds a high importance in working in early education. 

Educators need to understand that their own identities are not the same identities that all 

the families in your given classroom. These consist of asking families about their 

language of preference and their cultural traditions. This would essentially serve the 

purpose of respecting each family’s unique traditions and customs. All decisions that are 

made regarding the child should be discussed with the families and these conversations 

should be done at times and places that respect the family. Educators should be aware 

that all family’s cultures are unique and just because one family fits a certain 

demographic doesn’t mean that all families that identify in the same manor are the same. 

Communication present between families and educators should be fluid. Families need to 

be in a situation where they feel comfortable in the space to be able to share the methods 

in how they are assisting the child to aid their development and independence. Educators 

should be aware of their implicit bias and feelings towards other cultural, racial, ethnic, 
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and socioeconomic groups. The educators must than develop skills keeping those 

attitudes in check and not treat any child differently because of their demographics or 

home situations. (DeFur, 2012)

You can never predict the circumstances that any given child and family unit may 

be experiencing such as homelessness, parents with disabilities, and the age of the parents 

(specifically teenage parents). 1.6 million children in the United States experience 

homelessness today. Children are the fastest growing group of the homeless population in 

the United States. Poverty does not necessarily correlate to homelessness as well; people 

of all socioeconomic classes can experience homelessness. Homelessness can be due to 

losing an income source, domestic violence, and emotional and physical crises. Children 

who experience homelessness often are moving from shelter to shelter, which can disrupt 

attendance patterns. (Turnbull et. al, 2015). In terms of early education, this can also 

impact enrollment in the context of private early education institutions where tuition may 

become too expensive if a family is experiencing homelessness. In the context of parents 

with disabilities, this may impact the family functions that the family carries out. One 

parent may need to take a heavier load in terms of many of the functions, which can add 

stress onto the family unit. Disabilities in this context could be physical or intellectual, 

and all these different disabilities have a variety of impacts. In the context of intellectual 

disabilities, if a parent has a disability, it is more likely that a child will have the same 

disability. As the child ages, the parenting from the family member with a disability will 

become harder, whether there is a physical or intellectual disability. In today's age, there 

are an influx of younger parents present in a family unit. Statistically, there are a high 

number of high school dropout rates for teenage parents, and this is an influx that will 
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drastically impact the family unit. (Turnbull et. al, 2015) Without a high school diploma, 

there is a difficulty in getting a higher paying job, which directly impacts the family unit. 

There are other short-term impacts, such as the news and impacts to the family, 

such as death or personal trauma that impact families. Throughout my education career, 

there has been a stress of importance of making an effort to understand what is going on 

in the news, because specific things that may not directly impact you, may impact 

students and the families of students in your classroom. A recent example of this that 

comes to mind would be the Black Lives Matter movement, while it didn't personally 

impact myself or relate to my own personal identity, it would impact some of the families 

and students within a center community, and that is something educators ended to be 

mindful of. These circumstances that children and families within our care may be going 

through may impact a family’s level of engagement within the center. Humans as a whole 

go through hardship, and due to this hardship, it may impact their levels of engagement 

within the center and the center community. There may be other things going on globally 

that may impact families, that doesn’t directly impact teachers individually but impacts 

families of their students.

Another barrier that may be present between yourself and the families of the 

students that are in a classroom environment relates to the family speaking another 

language at home opposed to in the classroom. There are certain strategies that are 

deliberated upon within the field of education. In working with multilingual students, 

there are many factors that should be considered. The first being to understand the 

cultural background of the student. This can be done by talking to fellow educators who 

may share the same identity, looking for resources about the community and country of 
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the student’s culture, or ask the families to share more information if there is already a 

pre-existing relationship. Another strategy would be to include cultural traditions from 

these demographics within your school community to promote acceptance and create a 

welcoming environment. Include the families as much as possible in doing this by 

providing pictures, asking about certain traditions, and have books that demonstrate the 

languages of students that are spoken in the classroom. The most important aspect of 

accepting families of multilingual children is to show that the educators respect and value 

the language. This would look like supporting the use of both languages at home, 

providing adequate training to the staff members of the school community as well as 

guidance to answer questions. (Breiseth, Robertson, Lafond, 2015). By keeping these 

things in mind, it would include these students and cultures opposed to discriminating 

against them unknowingly. If a family feels disrespected in anyway, the concept of 

forming a co-caring relationship will not be taken legitimately. 

How are co-caring relationships fostered today?

The impact of the world in the current climate has impacted the means of parent 

communication within early education. At the start of my early education career, it was 

less than a year from the onset of the Coronavirus pandemic. At this time, families and 

parents were not allowed inside the center. The centers operated by having runners, who 

would be members of the staff who would bring children from. This has had a negative 

impact on relationships between caregivers and parents. 

Because of the implications of today's world and how we need to function, many 

early educators and families use technology as a means of communication to foster co-
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caring relationships. Amid the pandemic, communication, which is so prominent in 

creating these co-caring relationships, was almost completely virtual during this time. 

The methods in which that this communication was present was done by video chat, 

mostly via zoom, and other applications are commonly used in early education. All of 

applications that are widely used, such as Class Dojo, Remind, and ParentSquare have 

different features when compared to each other, but the important thing to note here is the 

function that they fulfill within the co-caring relationship. These applications allow for 

instant communication throughout the day of what activities are done withing the 

classroom, allow communication to be done between parents and teachers throughout the 

day. All these applications are different, but they all serve the same function. This 

function is providing communication to families in a smooth and swift way that allows 

instant communication about their child’s day. This communication, if it is consistent 

provides a secondary method to communicate important factors about their child’s day. 

The methods such as these online applications to use communication does not in any way 

act the same way as impersonal communication. As educators, we get no sense of who 

the families were during the pandemic when they were not allowed in the centers.  

As educators, there are certain ways to use these applications to effectively 

engage families. It is important to note the significance of including all members within a 

family unit in family engagement practices. Communication apps should include the 

involvement of all parents who want to be a part of their lives. The communication 

platforms should communicate to all the family members who are interested in getting 

information from the school regarding the child. All the adults within the life of a child 

who are the primary caretakers of the child want to be involved (Lang et. al, 2014). 
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Educators also need to make sure that the technology that is being presented is something 

that is accessible to the parent within the home. Families should feel comfortable as well 

by using the given applications that are presented to them, and the educators and center 

facilities should help in any way possible to eliminate confusion in using these apps. 

Educators have the responsibility to document and share what is going on within the lives 

of the child while at school, whether that be activities through the day, diaper changes, 

feeding times and amounts fed to the child. The technology should be used in a 

meaningful way to fulfill the functions that it is supposed to, which is communication, 

and if it is not accessible for the family to use, then other methods should be used to 

convey these messages to families. (Blagojevic, 2016)

In my experiences working with infant and toddler aged children throughout my 

collegiate career, I have noticed that families have the desire to be involved in the 

children's lives at school. Children at the infant and toddler age are not able to 

communicate that themselves to their families, so the educators have some responsibility 

to share what has happened in the child’s day. In my experience, the state of the child in 

relation to their day is skewed positively when discussing it to the parents. 

This may have a positive impact on the family’s short term, but if whatever is 

happening is a reoccurring issue, such as biting, keeping families informed about the 

behaviors the child exhibits are better in the long-term, opposed to having one difficult 

conversation with the families. If you notice something, educators should openly 

communicate that with your co-teacher, so you are on the same page in terms of what 

developmental milestones the child is currently at. This communication between not only 

co-workers but also families can be tricky, so creating a method to be able to have clear 
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and concise communication between the parties in required to have these relationships 

work smoothly. 

Conclusion

Both educators and families have a responsibility in fostering effective co-caring 

relationships. These relationships ultimately support the wellbeing of the child. In 

working alongside each other, the care needs and development of an infant and toddler 

aged child would benefit. Both families and educators need to be open to this concept of 

co-caring with each other to be able to work effectively with one another. Both families 

and caregivers care about the child at hand, and all the efforts that are made are done 

within the best interest of the child.  Families and early childhood educators need to be 

able to work together in a cohesive method. Educators must understand what a family is, 

what functions are present within a family and that different families may fulfill the 

functions in a various manor, how to be respectful and inclusive of all the different 

cultures within a classroom community and communicate with the families in methods 

that work best for that family. Families must remember that educators are working to 

help support them in whatever needs they may have, and they try to understand the 

family dynamic that occurs within a given household, and that educators are working 

alongside them, not against them, to care for their young child. 
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